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No matter what subJect an educator teaches, one goal Is
common, to maxlmlze the learning of each student. Effectlive
teachers employ varled methods and approaches, and strive to
flne-tune these to make educatlon a reallty. Homework has been
percelved as a sound means to Increased learning, and Is an
inherent part of modern secondary educatlon.

I8 homework effectlve In helping students learn? Accordlng
to a syntheslis of homework research since 1962, 14 out of 20 case
studles have Indicated that homework lncreases student
achlevement. 1In a hypothetlcal class of 25 high schoolers, the
average student wlll outperform 69% of students In a no-homework
class (Cooper, 198%9). Other research has suggested a
relatlonshlp between time spent on homework and achlevement
(Cooper, 1989>. One study In England revealed that secondary

students who dld more than seven hours of homework per week

tended to get one third of a grade bettef'than students who

worked less than two hours per week (Tymms, 1992).

With this research in mind, many teachers belleve that homework
can lncrease student achlevement. Consequently, great effort Is
expended in the homework process.

As a hlgh school German teacher, my goal has been to help
each of my students learn as much German as they can. I have
viewed homework as many teachers do, as a necessary and
worthwhile tool to maxlmize learning. In the years that I have

taught, however, I have notlced that many students do not do

homework. Often these students are achleving below-average
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grades. I always felt that In most cases these same students
could be more successful 1f they would do thelr homeweork. Ths
problem, as I saw it, was In motlvating students to do homework.
If I could get students to complete the assigned work, then thelr
achlevement would improve.

Upon suggestlon from the teacher across the hall, I
Instituted a dally homework checklng system. At the beglnning of
each class, students would put thelr homework out on thelr desk.
The usual type «:f homework that I would ¢lve was a worksheet. I
would go up and down the rows and glve two polnts credlt to those
students who finlshed thelr homework. To those who had the
homework partlally flnished, one polnt was glven. Students who
dld not have homework to show, would be glven a zero. We would
then dlscuss the homework together iIn class, and students were
expected to correct thelr own papers. Homework points were added
up and averaged in wlth other grades, to determlne a student’s
flna! gracde. Students, therefore, were held accountable for
thelr homework, rewarded for completlon, and punlshed for
omlsslon.

When 1 flrst started thls several years ago, the checklng

gsystem proved effective. Many more students were gettling

homework done. As tlme passed, however, these same students

began to slack off. Only when they were in danger of an F or a
D, and usually when there was less than three weeks left In the
grading perlod, did students begln to do regular homework.

It wag then that I began to wonder if dally homework checks

were worthwhile. Bogged down wlth lesson plans, gradlng and
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ather gommitmente, I continued the dally checks and never took
time to examlne In detall whether my efforts at checking homework
really pald off. For that matter, was I asslagning appropriate
homework In the flrst place? Dld thls homework hein lmprove

student learning? Dld I need to make changes In my homework

practices? Should 1 abandon the checking system altogether?

Hoplng to get some answers for these questions, I have
examlned current research on homework and have experlmented wlth
my homework checklng system. The results of my study are

reported below.

Current Research on Homework

With the hope of lmproving my homework practlces, current
research provldes much Informatlon. How do secondary educators
deal with homework, and what are effectlve homework practices?

Based on the results of an Illlnols survey of 92 hlgh
schools, the average teacher distrlbutes approximately two hours
of homework per class ~er week. Among the most commcn types of
homework reported were answerling textbook questlons, (50%
response), and worksheets, (25% response, Murphy, 1989).
Asslgnments which requlre higher-order thinking skllls llke
essays and research projects were asslgned Infrequently.
Textbook questions and worksheets were seen by the researcher as
Ineffectlve homework, some unrelated to the curclculum, others
unnecessary repetition of materlal already learned. That so many

teachers glve textbook and worksheet asslignments may be a




reflection of tlme constralnts. Teachers may not have the time
to come up with better asslgnments.

Another common teacher practlice Involves the manner In which
homework 1s glven. Usually durlng the last flve mlnutes of
class, teachers wlll glve the homework dlrectlions orally.

Amongst the clock-watchlng and restlessness that occurs towards
the end of a class perlod, It Is lnevitable that some students
will "forget" the asslgnment. Other methods of glving homework
should be developed. Some teachers glve weekly asslgnment sheets
and post the asslgnments on bulletin boards. With this method,

students have no reason to say that they forgot. The Iillnoils

study, In condluslon, descrlbes types of homework and methods of

glving homework. Accordlng to thls research, there 1s room for
Improvement .

To make homework a more effectlve learning tool, homework
should complement what students learn at school and should
challenge, but not overwhelm the stiudent. Teachers should ask
themselves thls questlion when developlng homework asslgnments,
"Do the educatlonal beneflts (of the asslgnment) Jjustlfy the cost
In terms of tilme and trouble (Alleman and Brophy, 1991>?" If
unsure of the answer, teachers should re-examlne and adapt the
asslgnment to make It more sultable.

The most sultable asslignments, according to Alleman and
Brophy, engage students In hlgher-order thinklng and allow for
some Individuallzing. Instead of textbook questlons and
worksheets, whlch are usually practlce work, asslign homework that

would Involve the "maklng sense" of concepts learned at school.




Games, puzzles, measurement acklvities, surveys and projects are
all alternatives to standard practice asslignments. These
actlvitles can lnvolve parents and slbllngs, and Inltlate
dlalogue about school.

For forelgn language classes, students can be asked as
homework to teach a famlly member what was learned at school and
report back to the class. Studentis can also use a cassette
plaver for 1lstenlng and speakling sklll development. If
possible, lncorporate televislon Into homework asslgnments,
bringling the world of school and the world outslde together.
Individuallze asslgnments by glving students a cholce. Let them
select the vocabulary to learn or have them make up a homework
asslgnment for a change.

Developlng a varlety of sultable and engaglng assignments ls
a challenge that, when met, should Improve the effectlveness of
homework. What are other factors that can be controlied in the
homework process? In hls paper, "Student Accountablilty for
Written Work In the Junlor Hlgh Class", Worsham observed Math and
Engllsh teachers to determlne whlch practlces were most effectlve
In deallng with written homework (1981>. 1In thils paper,
Ineffectlive as well as effectlve practices are outllned.

Most teachers grade homework In onhe fashlon or another. A
common, but less effectlve practlce Is for the teacher to collect
homework, grade It at nlght, and return It the next day. A

weakness In this practlce is the time lapse. Students would

profit more from lmmedlate feedback. Consequently, It 1s better

to have students check each other’s pap-rs as the teacher reviews



and dliscusses the homework In clags. Students would then glve
the grades to the teacher, who would put them In the grade book.
A teacher would have to occaslonally collect the papers, to make
sure that students were consclentlous in checklng. An added plus
to thls method, accordling to Worsham, Is that publlc knowledge of
grades Imposes a greater sernse of Indlvidual accountabl!ity.

A second practlice that some teachers fall into Is waltlng
several weeks before dlscussing missed asslgnments wlth the
etudents. By then, the quantity of unflnlshed work could be
etaggerling, and the student might Just glve up. Effectlve
teachers keep dally records and contact students more frequently
about mlssing work.

Current research glves additlional guldellnes for more
effectlve homework. Students with percelved low self-esteem, for
example, flnd criterlon-referenced grading more motlvatlonal
(Tuckman, 1992). These students tend to do less homework as the
length of an asslgnment lIncreases. A teacher can expect a hlgher
degree of completeness and quallty when several short papers are

asslaned, rather than one long paper, for example. Therefore,

asslgnments should be kept short.

Other suggestlions for making the most out of homework deal
with vecord-keeplng and comments. Record-keeplng should be kept
to a minlmum for the teacher. Halnes (1990) proposed th~.t the
students themselves keep homework dlarles and homework folders.
These can be useful reference materlal Jhen parents confer with
the teachers. Wrltten comments on homework Increase achlevement,

at least accordlng to the research of Walberg (1985). 1If




teachers could alseo glve comments orally, then students would
have a second source of lnput on the quallty of thelr homework.

Two flnal guldellnes for better homework concern last mlnute
homework, and homework as punishment. If asslgned at the last
minute Just for the sake of asslgning something, homework will
probably be no more than kusy-work. TIime Is needed In preparing
asgslgnments, and in explalning them to the class. Homework as
punishment ls unwlse, because learning outslide the classroom ls
the polnt of homework. Learnling should be a source of pleasure
and should be a motlvation In ltself. When glven as a punatlve
measure, homework cannot be seen In a posltlive 1lght. Students
will only contlnue to desplse homework.

In summary, a teacher can make homework a more effectlve
tool through caretu: planning and close attentlon to these
guldellnes, for both the type of homework and the mechanlcs of
the homework process. Ideally, asslgnments should relate to both

the currlculum and the real world. Homework should lnvolve

hlgher-order thinklng skills and be given In a varlety of forms,

clearly explalned and promptly graded, wlth approprlate comments.
Asslgnments which meet these criterla are much more sultable than
the standard practlce worksheets and text questlons, hurrledly
glven at the end of a class perlod. By observing these

standards, a teacher can maxlmlze *he beneflts of homework for

the students.




The Homework Checklna Svstem

A teacher’s homework practlces can be flawless, but wlll
students do the homework? According to one survey, the single
most glven reason for fallure to compliete an assignment was, "I

- dldn’t want to." Other reasons ranged from, "I forgot", to "It
dldn’t matter to me", or "I didn’t see the value In dolng It
(George, 19933." 1In a recent study by Parlsh and Parish (1989,
college students were more inclined to complete an asslgned task
If they felt that tezachers were concerned about thelr welfare
during thelr chlldhood. Perhaps student perceptlon of a
teacher’s concern 1s also a factor In w.aether or not homework Is
completed.

The homework checklng system mentioned earller was the
strategy I adopted as I confronted the many excuses glven for
unflnlished homework, and as I observered a connection of low
grades and lncomplete asslignments. Used by several other
teachers In my department, thls system gave two polnts credlit for

completed work and allowed for a brlef encounter with each

student on a dally basis. Thus, |t may well have conveyed to

students teacher concern. The homework checklng system was
Instlituted to get students to complete more homework with the
ultimate goal of hlgher grades.

Based on the flndlings of Cooper (1989>, Curtls and Nourle
(19893, and Van Sclver (1990), thls system was sound. The
checking system was not overly time-consuming, It was organized,
eagsy to follow, and the polnts were Just the right value because

"homework should become a factor In Improving grades, not In

10
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damaglng them (Van Sclver, 1990, p., 104)." The homework checklng
system was also In accordance with the behavlioral princliples of
reward and punlshment, the two polnts belng the reward, and the
zero the punishment, For all of these plusses, I stil] had some
misglvings about the system.

One mlsglving concerned the reward/punlshment psychology
surrounding the system. As B.F. Sklnner once maintalned,
"Educatlon Is a form of manlpulatlon (Dllman, 1988, p. 52)."
Clearly, the asslanment of grades |s the flnal and only "gun"
that teachers have In getting students to work. Wlthout the
reward of a good grade and the punishment of a bad grade, a
teacher has little authorlity over a student. Maklng homework
part of the grade and evaluating it dally through the checkling
system might force more students to do homework. But when does
dally relnfcrcement change to dally nagging or Intinmldatlon?
Forelgn languages are requlrements for cullege admlsslon and, as
a college prep course, German should also prepare students for
the challenges of a unlverslity. WIll professors glve students
two points each day for studylng and practlicing? Does the
homework checklng system encourage self-motlivation? Does this

system respect student free wll11? However effectlve the checkling

system may be, I am not In complete agreement with the underlying

philosophy. "Thus, where Hamlet saw man as “1lke a god’, Pavliov
and Skinner see him as “1lke a dog’ (Dllman, 1988, p. vil).,"

A second mlsglving with the homework checklng system
concerns lts effectiveness. When I flrst started using homework

checks, many more students were dolng homework. As time passed,

11
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however, students began to slack off and were less Incllned to do
assglgnments, desplte the reward of two polrts or the punlishment
of a zero. When the homework was done, some of It was done very
carelessly. When I would collect homework, It became apparent
that some students were not correcting thelr errors. These same
students were also Inconslistent In dolng homework to begln with.
These students were the ones who were In most need of homework

and feedback, yet the homework checklng system dld not seem to

affect them.

Although effective at flrst In terms of gettling more
students to do homework, my view of the homework checklng system
changed as time pagsed. Therefore, I began to questlion whether
the checklng system actually had a posltlve effect on student
achievement. Were student orades In German better with or
withou' the gsystem? In the process of checklng, recordlng and
tallylng homework polnts, have I, "strayed from the lntentlon of
this Important learnlng tool and reduced It to a mere bookkeeplng
process? (Van Sclver, 1990, p. 104>." This may well be the case
with the checkling system. 1hus, through an experliment wlth my
second-year German students, I attempted to find out how

effectlve the checklng system was In promotlng student
achlevement. Through a student survey, I also trled to dlscover

how students percleved the checklng system, whether they saw 1t

as Intimldating or as motivating. The results of the experiment

and the survey, along with the current wisdom about homework In

general, are the basls for a self-evaluatlon of my homework

practlces.
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To determine whether the homework checkling gsystem poslitively

Influenced stur 1t achlevement In German class, grades from two
nine-week quarters were compared. Durlng the flrst grading
perlod, Hovember 1, i993 to January 25, 1994, the homework
checklng pollcy was used. Students were asslgned grammar or
vocabulary exercises from the workbook, three to four tlmes per
week. These they would show the followlng day, and be glven two
points credlt If completed. Homework checked In thls manner,
accounted for 8.5 percent of the total grade. Durlng the next
quarter, January 31, 1994 to March 25, 1994, the homework
checklng system was dropped. Although homework was asslgned and
discussed In clags as before, students were baslcally policlng
themselves,

Have any reseachers conducted simllar experlments?
Unfortunately, there have been few studles about homework
checkling In the past. Acco-ding to Harrls Cooper, "Research on
varlatlons In feedback strategles reveals little reason to choose
one strategy over another. Though common sense dlctates that
some monltoring of homework asslgnments ls lmportant, there Is no
credible emplrical test of thls assumptlion (1989, p. 148)."
Consequences for completing homework wlll Increase the rate of
completion, according to Cooper, but will not affect In-class
performances.

With this In mind, I predicted that the total effect of
checking system on student grades wlll have been negllgable.
Some students’ grades mlght go down. These are the ones who

have needed dally relnforcement. An equal number mlght show




Increagse In grades. There were also a few, no doubt, for whom
the system wouid be nelther a beneflt nor a detriment.
Therefore, my hypothesls was that the homework checking system
would play no role In student achlevement, as measured by grades.
To explore the fear that the system ls construed as
manlpulative, I surveyed the same group of students who were In
the experliment. Towards the end of the second gradlng perlod,
students were asked to answer a 24-questlon oplnlonnalre. The
Information from thls survey will help me determine any negatlve
affectlive consequences of the homework checklng system. This
will help me declde whether to contlnue or abandon the homework

checks. My predlictlion for thls survey, 1s that the results will

be evenly dlvlided as to students very’much agalnst homework

checklng, to those In favor of 1t.

Sublects

The students involved In the homework checklng experliment
comprised a small class of 13 second-year German students, ages
14-17, slx male and seven female. Thelr ablllty ranges from
exceptional to poor, wlth the average student grade fallling In
the C range. Thls group Is of mlddle-class to afluent status.
One student In the group had llved In Germany for a whlle, and
has an advantage over the others. He ls not, however, at the top
of the class. I Implemented the checklng system with thls group,
because language-learnlng 1s most dlfflcult at the second-year

level. Dally study and practlce are necessary, because the
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vogabulary and sentences become more complex. 0Of any group that

would need dally homework checks, thls would be the one.

Procedures

As mentloned earller, the second-year students were exposed
to the homework checklng system for the flrst semester. 1993-1994
school vear. Thelr grades from the second quarter of this perlod
were compared with those from the first quarter, second semester,
1993-1994 school year.

As the second semester began, I explalned to my students
that I was conductlng an experlment on the homework checklng
system. 1 would not go up and down the rows, checking homework
and awarding points every day, ags I dld last semester. Homework
would stilil be asslgned and dlscussed ln class, but It would not
be checked. 1 asked students If anyone had an obJecflon to thils.
No one sald anvything. They actually smlled and acted pieased
that I would not be checking homework. One student asked me
about my hypotheslis. Not wlshing to Influence the outcome of the
experlment by creating a mind-set In the students, I dlid not go
Into detalls and promlsed that there would be a complete
de-brleflng once the experlment was over.

For the rest of the gradling perlod, I conducted class as I

normally did, wlth the exceptlon of the homework checklng. At

the end of the gradlﬁg perlod, I totalled and averaged grades.

These grades were compared to the grades from the previous

quarter. At thils tlme, students were asked to answer a

24-question survey about homework and the homework checking

15
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gystem In German class. Students were told not to consult with
their neighbor, and not to put their names on the form. I also
Instructed the students to answer the survey honestly, not to
write down what they think I wanted to hear, but to chezk off the
answer that most closely reflects thelr oplnlon. 1 observed the
students as they fllled out the surveys. The students were
sllent, and took thelir time In readlnyg and checklng off answers.
I believe that thelr response to the oplnlonnalre was slncere.
Before the results are dlscussed, there are some weaknesses
In the experimental procedure worth notlng. The flrst weakness
Invoives the teacher as experimenter. 1Ideally, a teacher shouid
not ~onduct an experlment on her own students, because personal
bellefs can Interfere with the administratlion and treatment of

the class. Wlthout even belng consclous of It, a teacher’s

paclng and enthuslasm can have subtle, bdt nontheless marked

Influence on the outcome of the experlment. Whether I personally
belleve that homework a. d homework checklng are worthwhile could
show through. I certalnly trled to be the same teacher to my
students durlng the no-checkling perlod, but agaln, subtletles
could have played a role.

A second weakness In homework research concerns the nature
of homework ltself. Homework Is a very complex lssue and
Involves many factors. Why students choose to do or not do
homework has even more to do wlth the nature of the homework
asslgnment and students’ other free-tlme actlvitles, than wlth
the checklng pollcy Itself. Therefore, student achlevement as

reflected In grades could well be tled to extraneous factors.




The results of the grade comparlisons, therefore, must be
Interpreted cautlously.

Flnally, the clrcumstances under which thls particuiar
experiment was conducted were far from ldeal. Comparlng grades
from two dlfferent gradlng perlods means that, although teaching
methods were identical except for the checklng system, the
currlculum was dlfferent. A better method of comparlson would
Involve two classes of many more students. These classes would
be taught by the same teacher and would learn the same materlal.
The grade comparlson, then, would be less Influenced by the
nature of the currlculum. For reasons of research, the number of
students I teach Is, unfortunately, small. Although concluslons
from thls research are consequently tentatlve, at least I can
proflt from a better understandling of how well the checking

system promotes achlevement for my students.

Results

At the concluslion of the second gradling perlod, the grades
of the students were averaged and compared to thelr grades from
the previous quarter, November 1, 1993 to January 25, 1994.

Three comparlisons were made. (See Appendix A for summarles).

The flrst comparison was from two sets of grades from the flrst

gradlng perlod, one set Includlng the homework scores, the other

wlthout homework scores. This comparlison was made to determline
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how many percentage polnts homework was worth in the flnal grade
under the checklng system. There was a slgrniflcant dlfference
between the grades (t=2.943, p=0.012). Thls difference was
approximately one percent.

] A second grade comparlison Involved the grades from the flrst
quarter, which Included homework, to the grades of the second
quarter. The results, (t=1.060, p=0.310), Indlcate no
slgnlflcant dlifference between the two grading perilods.

A thlrd comparison used the grades from the flrst gradlng
perlod, adjusted to exclude the points from the homework checking
system. Not Including homework In thls calculatlion gave a more
accurate measurement of achlevement. The adJusted grades were
then compared to the grades from the secend quartir. The results
of this comparlison, llke that of the previous one, reveal no
slagnlficant dlfference, (t=0.658, p=0.523).

The survey results, (see Appendlces B-F), were also
analvyzed. As an Indlcator of general attltudes towards homework
In German class, the checklng system, Its effectlveness, and
student Independence, the survey revealed an average total
student response of 3.096. This Is on a scale vof 1 to 5, 1 being
negative and 5 being poslitlive. Wher broken down Into categorles,
student general attitude towards homework In 3erman class was
M=3.198 or about average. Student attlitude toward the checklng
system ltself was M=3.169. How students percelved the
effectlveness of the checklng system was M=3.000. Concernlng the

questlon of student autonomy from the checklng system. the mean

wag 2.744., (See Appendlces E and F),

18
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Discusslon

The grade comparlson study lndlcated a slgnlflcant
dlfference In student grades when homework was Included versus
when it was not Included for the flrst gradling perlod. When
homework was Included in the grade, student averages lncreased
approxlmately one percent. When flnal grades are glven In letter
form, however, a one percent dlfference ls only slgnlflcant for
those few students who fall on the border llne. An examlnatlon
of the grade dlfferences, (see appendlx A), reveals that In only
three cases, the Incluslon of homework Increased the letter grade
of the student. Slnce homework grades do not signiflcantly alter
the flnal grades when both are computed together, then the
practlcallty of the time and effort eon homework checklng comes
Into questlon. Is It really worth the trouble to check each
student’s homework every day? Partlcularly when teachers have
larger classes, the cost In energy Is too hlgh In terms of
beneflts.

The second two grade comparlson studles are supposed to
measure the effectlveness of the checklng system on student
achlevement as measured by grades. In both Instances, no
slgnlflcant dlfference In grades was Indlcated. Whether grades
that Included homework nr ¢rades that did not Include homework
were compared to grades wlthout the checklng system, student
grades were hardly affected. In some cases, student grades went
down, In others, student grades went up. Clags grade polnt
averages from the flrst quarter wlthout homework and the second

guarter wlthout checklng were 77.7% and 76.3%, resgpectively.

13
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This underscores my orlglinal hypothegls that the effect of the
homework checking system ls minimal.

A simllar result was reached In an experiment conducted on
remedlal math students by Cobb and Peach (1990). Although the
experiment dld not focus on a checklng system, it dld compare
achlevement of one group of students who were exposed to two
weeks of Intenslve homework, and two weeks wlthout homework. As
In my comparlson study, there was no signiflcant dlfference |In
the achlevement under elther condltlon. Thls experiment,
although consldered a pllot study, calls Into questlon the need
for dally practice homework. My study casts doubt on the need
for dally homework checks. An underlyling questlon, however,
concerng the need for dally homework, at least the type that I
tradltlionally assign.

The results of the student survey are !mportant to conslder
In evaluatlon of the checklng system and my homework polliclies In
general. Baslcally, each of the 24 questlons In the survey fell
Into one of these categorles: attltudes toward the checking
system, percelved effectlveness of the checklng system, autonomy

from the checklng syster and general attltudes toward homework

In German class. Taklng all 24 questlons together, the average

response on a scale of 1-5, 1 belng low/negatlve, 5 belng
hlgh/positive, was 3.096. This corresponds to the "undec!ded"
column of the survey. In other words, most students had nelther

negative nor positive views about homework and the homework

checklng system.
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When broken down Inte varlous categorlee, student opinlon
differs sllghtly from the general mean. Concernlng student
attltude towards the checking system, statements 1lke, "The
homework checklng system 1s falr", "I llke the homework checklng
system", or "Resume the homework checklng system next quarter"
were surveyed, wlth the mean response belng 3.169, undeclded.
Thls category of statements also asked questlons whlch were based
on my own misglvings about the behavlorai underpinings of the
checklng system. Statements iike, "The homework checklng system
makes me nervous", "I resent having to show my homework every
day", and "I feel pressure when homework 1s checked" related to
thls. Agaln, wlth the average responses belng undeclded,
students were Indifferent to the checklng system.

Another category of survey ltems deals wlth the percelved
effectiveness of the checklng system. Statements 1lke, "I
learned more" and "I dld my homework more often" were Included to
see how the students valued the checklng system. Student answers
ranged on the average from 1.5 to 4.0, the mean response belng a
perfect 3.0, which 1s "undeclided".

The survey questlons deallng with autonomy lncluded only
three statements, "I do homework, even when It Is not checked",
(M=3.385>, "I wlll not do homework 1f It 1s not checked by the
teacher", (M=2.077> and "Dally homework checks will not make me

do homework, |f I don‘t want to" (M=2.769). Just how autonomous

are the students when It comes to doling homework? The mean for

this category of questlions was (M=2.744), sllghtly below the
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"undeeided" range, Indicating a small degree of Independence from

the checklng system.

The student opinlonnalre, hoverling around a ratlng of 3.873

total average, dld not reveal any slgnlflcant findings to ald my

evaluatlon of the homework checklng system. Student opinlon was
undeclded as to the system’s effectlveness, student attltude, and
Independence from the system. Thls Informatlon, coupled with
silmilar filndlngs from the grade comparlson test would, agaln,
lead to the concluslon that the checking system has nelither a
positive nor a negatlve effect on attitude and achlevement. Its
effectlveness, therefore, Is Inslignliflcant and perhaps not worth
the effort.

Lastly, student general attltudes about homework In German
class were surveyved. (See Appendlces E and F). These ltems did
not deal wlth the checklng system, but wlth homework for German
class iIn general. Statements that were In thls part concerned
matters llke frequency, degree of difflculty and attltudes
towards homework. The bar graph, Flgure 5, shows no extreme
student attlitudes, the range belng a minimum of 2.714 and maxlmum
4.000, M=3.198, undeclded. Perhaps my general homework pollcies
as far as quantlty and frequency are at the rlght mark. In
particular, student mean respongse to "I like to do homework for
German clags" was at 2.846, near the undeclded mark. "We get too
much homework In German class" earned a mean ratlng of 3.231,
sllghtly over the undeclded mark. Not many students agreed wilth

this statement, "We don’t get enough homework In German class."

(M=1,76%, slgnlflcant dlsagreement).
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With undeclded results from the student survey, and the same
concerning the checklng system, what changes and Improvements
should I make In my homework practlces? The flrst change would
be to dliscontinue the dally homework checks. Students do not
favor It one way or the other, and the grade compar)son has not
revealed any plvotal connectlon between the system and grades.
Based on other research, there are a few additlonal changes that
I could make to Improve my homework policles. One would concern
the types of homework asslgned. The checklng system kept track
mostly of grammar and vocabulary worksheet asslignments. If the
checklng system had no partlcular bearlng on student achlevement,
perhaps the homework Itself Is not the right kind, assumling less
homework was done when the system was dropped. Many homework
experts are calllng for the Incorporatlon of hlgher-order
thinklng skllls Into homework In replacement of standard
worksheets and questlons. A careful analysls of learning
obJectlves and necessary skllls could Indicate more approprlate
homework. Until thls lIs done, homework In my class will be
reserved for such assignments as wrltlng paragraphs and preparlng
for tests.

It le Interesting to note here that many of my German
students agreed wlith these suggested changes. Durlng the
promlised de-brlefling sesslon, I shared the results of the survey
and grade comparisons. After I wrote the grade polnt averages
from the checklng and no-checking quarters on the board, students

responded with comments llke, "Is that all?" and "So what?" If

the checklng aystem was not very effectlve In helplng lmprove




23

grades, I suggested, then maybe the homework I asslgned was not
helpful. At thls polnt, many students were eager to share thelr
views wlth me. One was qulte honest and confegssed i{hat durlng
the checking perlod, she and many of her classmates would just
copy the homework before they would come Into class. Another
student complalned that the worksheet asslignments were too
repetative. Thls homework Just seemed 1|ike busy-work to hlm.

At thls polnt, I asked the students what types of homework
they found helpful to thelr learnlng. Among several sugasstlons,
one stood out. If they had to do homework, then wrlting
paragraphs would be the most benefliclal. Usling German to express
thelr own thoughts was more meanlingful than fl1ling out
worksheets which expressed the thoughts of others. The
de-brleflng sesslon, however humblling It was for me, reafflrmed
my concluslons about the checkling gystem and types of homework I
was assigning. There are, however, addltlonal changes to be
made .

Concerning certaln day-to-day procedures for deallng with
homework, there are a few weaknesses ln my practices which can be
Improved. Flrst of all, time must be taken to explaln my wrltten
remarks on homework to Individual students. Sometimes students

do not understand or they choose to lgnore what a teacher has

wrltten on a paper. By talklng Individually wlth students, any

uncertalntles can be cleared and students will also be compelled

to examlne thelr mistakes. Time for this will come from tlme

saved by dropplng the checklng system.
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Ancther practlce which I can lmprove upon |s the manner In
whlich I make asslgnments. Llke many other teachers, I walt untll
the end of the perlod and glve Instructlon orally. If I were to
glve dlirectlons for asslignments at the beglnnlng of class,
students would do homework In class rather than particlpate In
the lesson. The only alternative ls to comblne the oral with the
wrltten, wrlting the assignment on the blackboard or overhead and
also explalning It verbally. Agaln, time should not be a
concern. Students will be gettlng less worksheet asslgnments and
I will have more class time to properly explaln the homework I

will be glving.

These are Just two of many areas which I can !mprove upon In

my homework practices. Many studles have Indlcated a

relatlonship between homework and achlevement. The grade
comparison study of my checklng system, however, showed llttle
effect of checks upon achlevement. Further study and
experimentatlion are In order. Experlments llke thls one need to
be done under more ldeal condltlons and with a greater number of
students. Then perhaps more valld and rellable findlngs can glve
better dlirectlon to the educator, whose ultimate goal ls to

perfect all methods and practlices, thus maxlmlzlng learnlng for

each student.




Appendix &

Table |
Student Crades

Flrst Quarter First Quarter Second Quarter
STUPRENT with_homework wlthout homework  without checks

Lisa 20.4 (A=) 82.5 (A-) 87.
Jon 58.7 () §7.6 (9 53
fike 88.5 (B4 (B4 7.
Aangela ¥ 74,92 (D (C-)> T3,
Erin ¥ B0.4 (B (Ci4) T3.
Jesse 83.3 (B+) (B#) 883,
hcdam 81.3 (B-) (B-> BO.
Sandl ¥ 67.6 (C-) (D Ta.
Pyan 67.3 (D4 (D4 4a.
fleanz 71.6 (C-) (C-> 70,
AL A ne.u0 (A=) (A-)> 96,
Cacrcle T «C-) (C-)> T?.

L
John 05,72 (I (B 8.8
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6.3

v Indlcates student for whom homework determlned a diffcience In
letter aracle.

Table 2
Results of Comparlson Studles

Flrst Quacter without Homework to Flrst Quacter wjith Homework
PAIRED SAMPLES T-TEST ON  FIRS19 VS FIRSTNOH WitH 13 CASES

MEAN DIFFERENCE = 0.862
SO DIFFERENCE - 1.0956

T = 2.943 OF = 12 PROB = 0.012

Was a significant difference between them

Flest Quacter wlth Homework to Second Quarter wlthout Checks

PAIRED SAMPLES T-TEST ON FIRSTY VS SECONUY WITH 13 CASES

MEAN DIFFERENCE = 2.277
SO DIFFERENCE = 7.742

T = 1.060 DF = 12 PROB = 0.310 NOT significantly different

Flrst Duarter without Homeworl _to Second Quarter wlthout Checks

PAIRED SAMPLES T-TEST ON FIRSTNOM VS SECONDY WiTH 13 CTASES

MEAN DIFFERENCE = 1.415 22(;
SD DIFFERENCE - 7.758

T 0.658 DF = 12 PRUB = 0.523  NO significant difference between them




Abpe X B

Student Survey - Homework Checklina System
Dear Students:

To ald my evaluation of the homework checklng system, | ask that you
respaond to the followling questions. Place a check mark In the column of the
response that best reflecks your honest oplnlon. Do not consult with your
nelghbor. Do not put your name on the form. Thank you for your help!

Fran Kazmlerzak

- e em em = e =

Vhen ansverlng the questlonnalre. the terms homework and homework checklna
gystem vrefer only to homework In German class and the dally checks that we used
to have last aemester.
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I. It |ls my responsibliity to do humework.

2. The homework checking system is falc. '

3. The homework checklna system makes me nervous.

.

1 v .
4. I learned more, when my homework was checked dally.

5. I did my homework less often, when !t wag ﬁot checked
dally.

6. I ilke the homework checklng system.

I resent having to show my homework every day.

8. Resume the howework checklng syatem next guarter.

h

1 wlll not do homework, 1f It Is not checked by the
teacher.

10, 1 llke to do homework for German class.

27




We aet too much homework In German class.

It Is the teacher’s Jlob to make sure 1 do homework.

The homework checklng system Is unfalr.

1

- ‘
1
- e ————— e mr ke i = o e e

1 feel pressure when homework |s checked.

1 do homewocrk. even when 1t I1s not checked.

[ learned less when my homework was checked,

Dally homework checks will not make me do
homewark, 1f I don*t want to.

The homeworhk checklng system should be abollshed.

We don‘t aet enouagh homework In Cerman class.

Homework asslanments are easy.

The hamework checkling system helps me ta take
homework more serlously.

[ dlid my homework more often, when |t was
checked dally.

I feel less pressure. when my homework Is not
checkec on a dally basls.

Homework asslanments for German class are hard.
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Appendix C

Tahle 3
Student Survey Results

(The sequence of fligures Is In the same order as the guestions In the
student survey.)

TOTAL OBSERVATIONS: 13

N OF CASES
MINIMUM

MAX EMUM

MEAN
STANDARD DEV

N OF CASES
MINIMUM
MAXIMUM

MEAN
STANDARD DEV

N OF CASES
MINIMUM

MAX IMUM

MEAN
STANDARD DEV

N OF CASES
MINIMUM

MAX IMUM
MEAN
STANUARD DEV

N OF CASES
MINIMUM
MAXIMUM

MEAN
STANDARD DEV

RESPONSE

13
4.000
5.000
4.462

0.519

L1KESYS

13
1.000
5.000
3.900

1.155

TOOMUCH

13
2.000
4.000
3.231

0.832

LEARNLES

13
1.000
5.009
3.538

1.127

SER10USL

13
1.000
4.900
2.923
1.115

FAIR

13
1.000
5.000
3.615

0.961

RESENT

13
1.000
4.000
3.385
1.121

TEACHJOB

13
2.000
5.000
4.000
1.225

WONTMAKE

13
1.000
5.000
2.769
1.235

MOREUFTE

13
1.000
1.000
2.923
1.256

NERVOUS

13
1.00¢
5.000
3.462
0.967

RESUME

13
1.9009
5.000
2.923
1.256

UNFAIR

13
1.900
5.900
3.615

0.961

ABOL1SH

13
1.000
4.000
3.0977
0.954

LESSPRES

13
1.000
4.000
2.308
0.947

LEARNMOR

WONTDO

PRESSURE

NOTENOUG

13
1.000
3.000
1.769
0.725

DIDLESS

LIKE!W

EVENNOT

TOOEASY

13
1.000
4.000
2.769
0.927
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dppendlx D

Summary of Student Sucvey

Flgure |

1.5 2.5 3.5 4.5 5.5
AVERAGE

AVERAGE

N OF CASES 13
MINIMUM 1.875
MAX IMUM 3.875
MEAN 3.096
STANDARD DEV 9.555




Appencilx F

Gtudent Survey Results - Categorlzed

(Survey ltems were arouped and analyzed as follows:

Attltude Towards Checkling System

Flauce 2

»
]
[ ]
~
w
a
=
o
E
o
=%
Q
o
a,

k

SYSTATT

Percelved RBffectlveness of Checklnda Svatem

Flaure 3

PROPORTION PER BAt

5 3.5 4.5 5.5

EFFECT
31
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Lppendix E.. cont.

Atudent_ Autoncmy t Homework Checklog Syabtem

Flaure 4

proPOL . I0M PET BAR

‘s 3.5 4.5
AUTONOM

Attltude Towards Homework In German Class

peoPORTION PEZ BAR

.6 3.0 3.4 3.8
GENATT
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Appendclx_ F

Table &
Summary of Four Cateaqorles

TOTAL OBSERVATIONS: 13
GENATYT SYSTATY EFFECT AUTONOM
N OF CASES 13 13 13 13
MINIMUM 2.714 1.9000 1.509 1.667
MAXIMUM 4.000 4,200 4,000 3.667
MEAN 3.198 3.169 3.000 2.744
VARIANCE 0.162 0.662 0.510 9.392
STANDARD DEV 0.402 0.814 0.714 0.626
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